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Introduction from the Chairs
Dear Delegates,
Welcome to IsarMUN 2018!
As the Chairs of the Economic and Social Council at IsarMUN 2018 we would like to
welcome all delegates. This study guide will help you prepare for our committee, but
it is important to note that this can only serve as a starting point for your own
research. You will work on preparing yourself for the topics in various directions and
also find out about the positions that your Member State has on the issues at hand.
The Topics for ECOSOC will be:
●
Promoting Access to Affordable, Reliable, Sustainable and Modern Energy
for All
●

Establishing equitable and inclusive policies for universal education.

The chairs for ECOSOC will be Tobias Dietrich and Hoda Shoeir. Tobias graduated
with a M.Sc. in Nanoscience in 2016 and is currently working as a project manager
with his local baseball club. He is looking forward to work with enthusiastic
delegates on two challenging topics. Hoda has just graduated from the German
evangelical highschool in Cairo, Egypt. She’s currently employed in Microsoft in the
cloud-computing department. She’s excited to witness intellectual disputes and
transnational political bonding.
We are looking forward to meeting you all in Munich!

Tobias and Hoda

III

Introduction to the Committee
The Economic and Social Council (ECOSOC) is one of the six principal organs of
the United Nations (UN) and was established in Chapter X of the Charter of the
United Nations in 1945. While there have been several reforms to ECOSOC
concerning agenda and membership of the committee, an important document for
the current work of ECOSOC was resolution 50/227 adopted by the General
Assembly in 1995. The resolution clarified that while the General Assembly is
focused on providing policy guidance, the task of ECOSOC is to focus on the
coordination of work. This goes along with a total of 14 specialized agencies and 13
functional commission being overseen by ECOSOC.
ECOSOC has 54 members, which are elected by the General Assembly for threeyear overlapping terms. The seats are distributed according to geographic
distribution on UN Member States: 14 to African Member States, 11 to Asian
Member States, 10 to Latin American and Caribbean Member States, six to Eastern
European and 13 to Western European and Other Member States. All decisions in
ECOSOC are taken by simple majority, while every member has one vote.
The Charter of the United Nations states the mandate of ECOSOC to “make or
initiate studies and reports with respect to international economic, social, cultural,
educational, health and related matters”.1 Furthermore ECOSOC provides advice to
UN programs and agencies while serving as a coordinating and monitoring body.
ECOSOC works closely with over 3900 non-governmental organizations (NGOs)
which have consultative status and may attend a variety of UN meetings and
conferences to contribute to the work of the UN.
At the moment ECOSOC is focused on work addressing the Sustainable
Development Goals (SDGs), mainly on the aspect of humanitarian assistance. This
can be seen by looking at the topics addressed by the High-level Political Forum on
Sustainable Development (HLPF) that took place from 9 to 18 July 2018. The focus
of this years HLPF was on SDGs 6, 7, 11, 12, 15 and 17. While trying to make
suggestions to reaches these goals the HLPF also reviews the progress already
made on these goals. The results are then again used by ECOSOC to shape the
work of the body accordingly.

1
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Topic A- Promoting Access to Affordable, Reliable,
Sustainable and Modern Energy for All
1. Introduction to Topic A
Energy is part of daily life for people all around the world. However, access to
energy still varies between different Member States and societies. The goal of
giving access to energy for all has been a goal for the United Nations (UN) for many
years already. With the general goal to be more sustainable as shown by the
adoption of the Sustainable Development Goals, it is clear that also energy needs to
become modern and sustainable.
To improve access to sustainable energy many stakeholders need to come together
and work on this common goal. Member States have shown great efforts to improve
in the last couple of years, but progress is still too slow and needs to be fostered.
ECOSOC can support these processes as a coordinative body that is working with
a lot of agencies which play their part in making energy more accessible and more
sustainable.

2.Discussion of the topic
2.1 Historical Background
The goal of being sustainable has been part of the work of the UN for many years.
Already in 1993 the General Assembly established the Commission on Sustainable
Development (CSD). It has been especially enforced when the General Assembly
adopted the Agenda 2030, also known as the Sustainable Development Goals
(SDGs) in 2015. Goal 7 “Ensure access to affordable, reliable, sustainable and
modern energy for all” is the main guiding point for the work on the issue at hand.
ECOSOC has established several forums to work on sustainable development in
general and sustainable energy. The most important forum to discuss the
continuous efforts and developments is the High-level Political Forum on
Sustainable Development (HLPF) which was mandated by the United Nations
Conference on Sustainable Development (Rio+20) in 2012. The HLPF meets
annually to discuss all matters concerning sustainable development and replaced
the CSD established in 1993.
A different important agreement influencing the work on energy today is the Paris
Agreement adopted in 2015. Following the Kyoto Protocol, the Paris Agreement is
the current guiding document on fighting climate change and global warming.
Having been signed by 195 countries, the agreement is the global norm for this
issue. As energy production is largely contributing to climate change, it is clear, that
the guidance given by the Paris Agreement also is relevant for making energy
supply more sustainable. Work of the International Renewable Energy Agency
shows that by increasing the share of renewable energy from currently 15 % up to
1

65 % by 2050, one could reach the goal of keeping the rise in global temperatures
below 2 °C as established by the Paris Agreement.
A big part of the work to improve the sustainable use of energy is being done by
non-governmental organizations (NGOs) and intergovernmental organizations
(IGOs). A great example is the International Renewable Energy Agency (IRENA)
which supports Member States in their transition to sustainable energy. With
sharing knowledge between Member States IRENA not only helps these Member
States, but also contributes knowledge to ECOSOC to allow for better
recommendations world wide. An NGO that is contributing towards this process is
Sustainable Energy for All (SEforALL) which tries to connect governments, private
sector and civil society to contribute to make progress towards archieving SDG 7.
While there are different ways to make energy more sustainable, it is important not
to lose sight of the need to make energy accessible for all. Many areas of the world
do not have access to energy and part of SDG 7 is to also improve this aspect. As
of 2014, 85.3 % of the world’s population had access to energy and the growth has
been very slow in recent years. This percentage also includes approximately one
billion people that have to rely on unreliable electricity networks. Energy is
necessary for economic growth and therefore also for improving quality of life.
Therefore the necessity of improving access to reliable and sustainable energy for
all is directly connected to progress towards other Sustainable Development Goals
as well.

2.2 Current status
The UN is working on improving the access and sustainability of energy for all, but
progress has been slow. A lot of the work being done in this field relies on NGOs
and IGOs and the UN has to focus on coordinating these efforts. One of the most
important UN agencies in this field is UN Energy, which was established in 2004.
Several specialized agencies that are reporting to ECOSOC are involved with the
work of UN Energy. This includes the United Nations Educational, Scientific and
Cultural Organization (UNESCO), the Food and Agriculture Organization (FAO), the
United Nations Development Programme (UNDP), the World Health Organization
(WHO) and several other agencies. The need for the UN to establish this additional
specialized agency to coordinate the efforts concerning energy throughout the UN
system shows how difficult and challenging the work on this issue is. Bringing
together the work of the Member States with the work of agencies as well as NGOs
and IGOs involves numerous stakeholders and make this work even more difficult.
The UN also recognizes the different barriers each country has to face. As several
countries are facing havok and political perils, it will be increasingly difficult for them
to be implementing sustainable energy sources.
SDG 7 states as its first target: “by 2030, ensure universal access to affordable,
reliable and modern energy services”.2 However at the moment the world is not on
track to achieve SDG 7 by 2030 as noted at the First SDG 7 Review held this year.
In preparation of this first review the United Nations Department of Economic and
2
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Social Affairs (UNDESA) held the Global SDG7 Conference in Bangkok in February
2018. The conference noted the still lacking progress towards SDG 7 especially the
fact that still almost one billion people live without electricity and also while the
growth of renewable energy concerning electricity is rapid, the growth in the heat
and transportation sector is still not remotely fast enough. The first SDG 7 review
was held at the High-Level Political Forum 2018 which took place in July. In his
report Secretary General António Guterres emphasized the progress that the
international community has already made towards SDG 7 “with the proportion of
the global population with access to electricity increased from 78 % to 87 %” from
2000 to 2016.3
The UN General Assembly has adopted an annual resolution on Ensuring access to
affordable, reliable, sustainable and modern energy for all in recent years, with
resolution 72/224 being the most recent one from 2018. The resolution again
emphasizes the importance of the Agenda 2030 and the Paris Agreement as
guiding documents for this issue. The resolution notes that currently energy is
accounting for less than 1% of UN expenditure on the SDGs. An important progress
recognized are the decreasing costs for renewable energy like solar and wind which
helps the overall growth of these energy sources.
The General Assembly furthermore adopted resolution 67/215 in 2012 which
decided to declare 2014-2024 the UN Decade of Sustainable Energy for All,
referring back to ECOSOC resolution 1980/67 addressing international years. The
Secretary General released a report in 2017 on the progress within this decade.
The report recognizes the progress made, but stresses the need to continue and
increase the efforts.

3. Bloc positions
The UN has made a clear and universal commitment to become more sustainable
with the adoption of the Agenda 2030. Furthermore, the global acceptance of the
Paris Agreement shows that the world wants to reduce the emission of greenhouse
gases and to do so making energy more sustainable will be an important step. This
shows that there is generally a worldwide agreement on the need to make energy
more sustainable and most Member States are willing to continue the work in this
direction. The announced withdrawal of the United States of America from the Paris
Agreement changes this commitment to a certain extent, but with limited fossil fuel
resources, the United States will still be interested in improving the sustainability of
their energy production.
For Small Island Developing States (SIDS) energy is a challenging topic. Energy
production is usually limited in SIDS and relies heavily on fuel imports leading to
high prices. To improve this situation more investments in SIDS energy production
will be needed, but these are sometimes limited by international limits to financial
3
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resources. Reducing burdens for international cooperation while supporting
knowledge transfer will help to improve the situation for SIDS.
Least Developed Countries (LDCs) general all face similar challenges which
somehow differ from Member State to Member State. Generally these countries
have a decline in Gross Domestic Product (GDP) often connected to lacking
education, drinking water, internet usage and access to electricity. Establishing
more renewable and decentralized energy systems is key to accelerate the growth
of these Member States.
Middle Income Countries (MICs) which account for about 5.6 billion people are
generally in a good position to improve the sustainability of their energy supply.
However national as well as international tools still need to be well utilized to drive
these processes. Creating good environments for sustainable development in these
Member States is also a task the UN can support.

4. Points a resolution should address
● How can ECOSOC improve the cooperation between all the different stakeholders
involved?
● How can access to energy be improved in rural areas?
● How can ECOSOC contribute to the current processes?
● What steps need to be taken to reach the targets of SDG 7?
● What aspects of energy are currently not addressed by the work of the UN?
● How can a modernization for heat and transportation be started?
● What are options to improve reliability of energy supply?
● Can the amount of energy used worldwide be reduced?
● Are there more tools to measure progress towards more sustainable energy?
● How can ECOSOC support NGOs and IGOs?
● How to utilize North-South and South-South cooperation?

5. Further reading
IRENA contribution to ECOSOC:
http://www.un.org/en/ecosoc/integration/2015/pdf/irena.pdf
Promoting Sustainable Development in ECOSOC:
https://www.un.org/ecosoc/en/content/promotion-du-d%C3%A9veloppementdurable
Sustainable Energy for All: https://www.seforall.org/our-work
SDG 7 Overview: https://sustainabledevelopment.un.org/sdg7
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Policy Briefs for the first SDG7 Review:
https://sustainabledevelopment.un.org/content/documents/18041SDG7_Policy_Bri
ef.pdf
Outcome Summary of the Global SDG 7 Conference 2018:
https://sustainabledevelopment.un.org/content/documents/17977Outcome_Summ
mary_Global_SDG7_Conference_Feb_20181.pdf
Report of the Secretary General on the Progress towards the Sustainable
Development Goals: http://undocs.org/E/2018/64
Modern Energy for all: https://www.iea.org/energyaccess/modernenergyforall/
Report of the Secretary General on the United Nations Decade of Sustainable Energy
for All: http://undocs.org/A/72/156
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Topic B – Establishing equitable and inclusive policies for
universal education
1. Introduction to Topic B
One of the main goals of global social development is the establishment and the
ability of all people to have equal opportunity in education, regardless of their social
echelon, sex, racial background or physical and mental disabilities. The term is
used to rectify projects such as subsidized college admission for the middle and
lower classes, and in order to implement assistive technology for the disabled.
To achieve universal access to education, the UN encourages various pedagogical
approaches to disseminate knowledge across all socio-economic and ethnic
groups. Initially developed with the objective of equal opportunity and inclusion of
students with learning or physical and mental disabilities, the objectives governing
universal access to education have now encompassed the breadth of forms of
ability, diversity and inclusion. However, as the definition of diversity is within itself is
a broad amalgam of terms and social structures, teachers striving towards
practicing universal education will continue to face challenges and incorporate
changes in their curricula to achieve equal opportunity of education for all their
students.
A global effort, ipso facto all countries at their pace, is being made to render
education more equitable. Noticeably, colleges have engaged in a joint effort – in
some cases legislatively – to matriculate based on more diverse standards. Hence,
more assessment methods are being provisioned, there is no longer one golden
rule taught for “learning and retention” but rather different spectra of pedagogy aim
to provide individual learning strategies. Most of them entitle the student to
sovereignty for them to decide actively what is most beneficial for them based on
their abilities. Moreover, the variety of assessment has been expanded to include
comprehensive exams, unit exams, portfolios, research papers, literature reviews,
oral exams or predominant homework assignments in various universities that pride
themselves in their diversity. This does not only aid in facilitating the learning
experience ad hoc, but it will also help in identifying the already existing gaps in
universal education and will thus elucidate the responsible parties to improve the
shortcomings.

2. Discussion of the topic
Regarding Universal Education, there are many regional barriers that come into
play when addressing accessibility. Many countries still face general social
injustices that encroach upon the right to education, making it therefore an
integrated rather than a stand-alone issue. This is also true for the economic side of
implementing an educational system that is universally accessible, the general
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monetary concerns of the country and their lack of educational provision are
causally intertwined.
The question remains, to what extent will countries insist on ignoring national social
injustices, discriminatory stigmas and monetary misplacements knowing that it
takes a significant toll on their educational development.

2.1 Historical background
The initial idea of equitable education arose with the
2.1.1 Racial discussion
Not granting rights to education to certain racial groups is dependent on the political
state and exactly how these marginalized groups are treated otherwise in society.
Before the independence war in 1954, French Algeria together with other French
colonies were not granted equal education.
In Europe, the height of racial discrimination took place in Germany, where Jews
were dismissed from schooling before being subjected to ethnic cleansing.
Imperial Chinese colonies have had their fair share of racial disenfranchisement in
regards to education up until the early 20th century as well as fascist Italy that barely
granted education rights to Jews in the 1930s.
Racial segregation policies that were abolished in the 20th century, the infamous
court case Brown v. Board of Education, have started to shape societies’ attitude
toward segregated education. With the closure of World War II and the resulting
human rights agreements, countries have taken steps to integrate minority groups
into society and therefore including them in their educational systems as well.
Milestone:
Brown v Board of Education, May 17th 1954
In the 1960s the second wave of feminism that spread throughout the Western
world brought attention to the disenfranchisement of women in the educational field.
Thus they started the
2.1.2 Gender discussion
As women were prone to cater to domestic and household responsibilities they
often neglected the path to higher education, in 1940 only 3.8% of women in the US
had a college degree.
Before October 1920, women were not allowed to matriculate (I.e be admitted to
become members of the University) or to graduate. From the late 1870s, women
had attended lectures, taken examinations, and had excelled in those examinations.
In 1918, the Commission on the Reorganization of Secondary Education made
a case for the creation of a two-track system: one track steered students, primarily
males, toward college preparatory coursework, and the other track provided
practical vocational training. For women, the vocational coursework was
provisioned. Even females with strong academic performance were required to take
up domestic science or home economics. Despite the expansion of women’s role in
8

society, through the 1960s girls were steered into four categories: secretarial,
nursing, teaching, or motherhood. Finally, in 1972, with the passage of Title IX, it
became illegal to discriminate in public schools on the basis of gender whether the
discrimination is based on actual academic evaluation or student treatment.
Milestone:
Catherine Brewer, first woman to graduate with a Bachelor’s degree, July 16th, 1840
The gender discussion was sustained, because men and women can de facto have
the same strengths and abilities in all fields of education provided the knowledge.
This however is not the case with groups that do not have the same physical or
mental abilities? This question initiated the
2.1.3 Special needs discussion
Historically, disabled groups have always been disenfranchised. From obligatory
euthanasia to forced sterilization, there have not been more opportunities made for
disabled citizens, nay, there have been more efforts to completely eradicate any
opportunity they could have had. The educational systems can be thus rightfully
labelled “ableist”. Disabled children were segregated from others, unwanted and
uncared for. The first step towards the amelioration of the status quo was the
established of “special” schools. Ergo, schools that only catered to disabled
children. These schools categorized the entrance policy based on 13 categories
that dictated whether the child qualified for the school or not:
●

Autism

●

Blindness

●

Deafness

●

Emotional Disturbance

●

Hearing Impairment

●

Intellectual Disability

●

Multiple Disabilities

●

Orthopedic Impairment

In the past, educationists have opted for a clear constructed separation between
able and disabled children by providing the special schools.
Milestone:
- In 1975, Congress enacted Public Law 94-142, also known as the Education for
All Handicapped Children Act (EHA). The objective of EHA was to offer children
with disabilities access to a free and adequate public education
- 1784, the Institute des Jeunes Aveugles was founded in Paris as one of the first
special schools in history.
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2.2 Agreements/actions
In 1960, the Convention against Discrimination in Education aimed to unify all
countries to participate in the joint effort of eradicating exclusion in education.
Unfortunately not all countries agreed to offer their part as a signatory. The UN
continues to include universal education as a key objective in international social
development. Independently, there are numerous Associations affiliated with the
joint action of rendering education more equitable, fair and accessible. Apart from
all UN bodies, private projects, NGOs and movements have been forged to battle
discrimination and exclusion in education each with their own motto.
THE OPEN SOCIETY FOUNDATIONS
work to “build vibrant and tolerant societies whose governments are accountable
and open to the participation of all people.”
THE BERTHA FOUNDATION
"The Bertha Foundation believes that bright ideas, combined with resources and
strong leadership, can create profound social impact. We believe in the power of
social activism to generate social, political, economic and environmental change.
We believe in passionate individuals and projects that can effect change on a local
or global scale. We hope those touched by The Bertha Foundation will in turn be
inspired and motivated to create meaningful opportunities for others."
COMIC RELIEF
aim to "drive positive change through the power of entertainment. Based in the
United Kingdom, Comic Relief makes grants that tackle poverty and injustice in the
UK and globally. Additionally, they attempt to raise awareness on issues where they
feel they can make an impact."
THE EUROPEAN UNION
its 27 Member States have decided to
"gradually link together their know-how, resources and destinies. Together, during a
period of enlargement of 50 years, they have built a zone of stability, democracy
and sustainable development whilst maintaining cultural diversity, tolerance and
individual freedoms. The European Union is committed to
sharing its achievements and its values with countries and peoples beyond its
borders."
THE SOUTH AFRICA DEVELOPMENT FUND (SADF) is a U.S. tax-exempt public
charity directed by South Africans who have a vast knowledge of the issues in their
country and strong ties to the United States. Established in 1985 by political exiles,
SADF provides grants to community-based organizations committed to non-sexist,
non-racial, democratic practices and which address human rights through health,
education, economic development, environmental justice and democracy-building.
SADF seeks to use philanthropy to promote grassroots activism aimed at providing
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services and resources to communities disadvantaged by decades of apartheid
policies.
By Country:
In 2009 the House of Indian Parliament and the President of India both signed and
approved a bill that would grant free law mandated education for children ages six
to fourteen. It was a great step towards universal education for all.
In the United States, Brown vs. Board of Education was a landmark decision
because it found and declared that, “separate educational facilities are inherently
unequal”. This began the process of desegregation in many schools that had not
desegregated yet. The significance of Brown vs. Board was the universal right of all
students to attend educational institutions equally rather than separately based on
their race
In 1966, Australia signed the Convention against Discrimination in Education after
being criticized for discrimination against Aboriginal Australians in schools. Each
state now has comprehensive anti-discrimination laws that prohibit such
discrimination. Furthermore, the Disability Discrimination Act 1992 to outlaw
discrimination against students with disabilities has been enacted successfully by
Australia.
As of 2014, Finland is paying an average of over $13 800 per student in order to
finance their more inclusive education policies.
Denmark has universal free education.
Currently, inclusion in Germany is at a positive upswing with over 32% of disabled
children attending a mainstream public school as opposed to a specialized
establishment. Tuition is free for all European and international students.
Cuba, Brazil, Czech Republic, Greece, Turkey, Argentina, Sweden provide free
education at all levels, including college and university for its citizens.
In China, tertiary education enrollment has increased from less than 2% in 1980 to
40% in 2015 and an expected 50% in 2019.

2.3 Concerns
By Gender:
In 30 out of 127 countries, fewer than 90 females for every 100 males completed
lower secondary school. In 17 countries, fewer than 90 males for every 100 females
completed lower secondary school. In 35 out of 75 countries, at least 25% of the
poorest young women are not literate.
Despite improvement since 2000, significant gender disparities remain. In the case
of lower secondary completion, while the most extreme injustices are still at the
expense of females, the disparities can also move in the opposite direction. In
Afghanistan, only 33 females complete lower secondary school for every 100
males. By contrast, in Honduras, only 68 males complete lower secondary school
for every 100 females.
11

In Somalia, 95% of the poorest females have never been to school.
By Financial Status:
In 40 out of 93 countries, fewer than 50% of the poorest children have completed
primary school. While most countries have implemented free primary schools, the
attendance is still low. With many countries still reluctant to control child labor, poor
children are recruited in workplaces instead of being escorted to the school bus. 72
million or more children of primary education age do not go to school. Some 759
million adults are uneducated. They do not have the knowledge needed in
improving their families’ living conditions, which leads to a vicious cycle. In almost
all countries (developing and developed), children are denied education as a result
of inequalities that emanate from health, gender, and cultural identity like religion,
language, and ethnic origin. Factors associated with poverty including
unemployment, illiterate parents, and ailments increase the possibility of nonschooling, and dropout rates. More than 50% of young people in 57 out of 127
countries have not completed upper secondary school. Majority of these developing
states do not possess sufficient financial resources to provide books and other
materials, and recruit, train, and pay teachers. The lack of infrastructure also
contributes to that shortcoming.
The Sub-Saharan African region is the most affected region as 32 million African
children are still uneducated.
This is followed by Central and East Asia as well as the Pacific with 27 million or
more.
There is a grand concern that higher education is only accessible to certain socioeconomic echelons. Only a 24 countries provide free or nearly-free tuition at public
colleges and universities to their citizens. There is an existing $1.5 trillion in student
loan debt in the United States alone while the student loan debt in the United
Kingdom has reached nearly $100 billion.
By Racial Background:
Grade 4 students who did not speak the language of the test at home were at least
10 percentage points less likely than other students to reach the lowest level of
proficiency in reading in 20 out of 47 countries that took part in the PIRLS
assessment.
Some critics feel that this practice in higher education, as opposed to a strict
meritocracy, causes lower academic standards.
Human Rights Watch reported regional education discrimination in China, that
bases the qualification of school entrance on the geographic allocation of the
students, their origin or their birthplace. Therefore, many students in China are
denied their right to 9 years of minimum education by Chinese law because they
were born in Tibet.
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There are still remaining concerns regarding countries that exclude racial groups
within their borders from certain educational rights, such as Cuba against AfroCubans
Religious groups have also been neglected merely due to the fact that their views
do not align with the national practiced faith in countries such as Iran, Egypt, Iraq
and Syria.
The United States is not a signatory to the Convention against Discrimination in
Education. Which is – in hindsight regarding the past actions in favor of racial
inclusion – an inexplicable contradiction.
Israel spends $1100 per Jewish student, but only $192 per Arab student, a 5000
classroom shortage in the Arab sector was also noted. In 2001, Human Rights
Watch reported that government/run Arab schools received inferior education, fewer
teachers, inadequate infrastructure and lack of recreational areas.
By Ability:
Effectively, a need for special accommodation and modification within the school
program is recognized, however the seclusion has proven to be socially demerited.
Historically, these kids are not included in the ordinary education system and
referred to special learning schools. Many believe the special curricula to be
unnecessarily watered-down. It is believed to be harmful for children to be actively
segregated. Two international agencies (World Health Organization and World
Bank) estimated that around one billion people all over the world have various types
of disabilities. Between 93 and 150 million of them are children. Plan International
revealed that these kids will not possibly attend school and if ever they enroll will be
separated from normal pupils.
The curriculum is simplified in many cases in order to evade the use of large-scale
resources, which is another issue: the lack of resources enabling individuals with
special needs to receive an education in the developing world. As a consequence,
98 percent of disabled children in developing countries do not have access to
education.
The lack of resourcing does not have to be linked to a lack of consideration but in
many cases a lack of financial aid. Hence, another issue would be budget cuts.
Cuts affect disabled students who do not have access to proper equipment or
education. The National Coalition for Personal Shortages conducted a survey and
almost 100% of the teachers said that they are not able to give the proper rights to
children with disabilities. Teachers with appropriate skills to teach disabled children
are losing their jobs due to miscellaneous budget cuts.
The debate features three core aspects: that money is being spent generously, that
money is not being spent sufficiently or that the spent money is not being correctly
allocated. Evidently, there have been sufficient monetary contributions made that
could cover a large group of general education students. In some instances, there
have been general budget cuts in order to cater for a minority of disabled children or
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even just one. There is however a staggering lack of teachers in this specific field
and a limited variety of teaching tools for students with disabilities.
Developing countries are finding it difficult to implement the changes that are even
hard to achieve in countries of the economic avantgarde, since only 2% of the
disabled population in Less Economically Developed Countries (LEDCs) are
receiving an education. According to the World Bank, at least 40 million children
with disabilities do not receive an education thus barring them from obtaining
knowledge essential to gainful employment and forcing them to grow up to be
financially dependent upon others. The Global Partnership for Education said
approximately 90 percent of children afflicted by disabilities from low and middle
income nations are not studying.
77% of people with disabilities in LEDCs are still illiterate today. Combining two
disenfranchised groups, the United Nations Development Program has found that in
LEDCs only a mere 1% of disabled women are literate.

2.4 Current status
In the 21st Century, it is safe to say that we have conducted several beneficial steps
into a more equitable, inclusive educational future in several aspects:
2.4.1 Racial discussion
Effectively, as per the Universal Declaration of Human Rights it is illegal to
discriminate against racial groups which encompasses the educational field as well.
A totally racially inclusive global education system is an inalienable part of the
Sustainable Development Goals (SDG) of 2030.
2.4.2 Gender discussion
Since the enactment of Title IX in 1972, federal law has guaranteed the right to
education free from sex discrimination, and since then women and girls have made
great strides toward achieving equality. However, obstacles still remain. In the
modern era, the under-representation of women in science, technology, engineering
and mathematics fields known as STEM, has been subject to broad discussion.
Milestone:
- In the United States in 2006, women earned 62% of associate degrees, 58% of
bachelor's degrees, 60% of master's degrees, and 50% of doctorates.
2.4.3 Special Needs discussion
In modern times, educationists are beginning to shift toward a more inclusive
schooling program for disabled students, teaching them that they are indifferent and
socially accepted. School integration was supported as early as the 1970s, and
teacher preparation programs in higher education have carefully taught and
instructed graduates on inclusion at the classroom, individual, school, and district
levels for decades resulting in dual certification of "regular teachers"
Unfortunately, initiatives toward a better educational standard for disabled students
is still rare. According to the UN, only 45 countries throughout the world have antidiscrimination and other disability-specific laws.
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Even in this case, a silver lining can be found. A modern social justice movement
labelled “disabled rights movement” is continuously trying to facilitate the social
acceptance and empowerment of people with disabilities. The United Nations is
doing its part in appealing to legislators in hopes to deter the current toll disabilities
take on individuals in society, especially in developed countries. In 1982 the UN
published the World Program for Action Concerning Disabled Persons, which
explicitly states "Particular efforts should be made to integrate the disabled in the
development process and that effective measures for prevention, rehabilitation and
equalization of opportunities are therefore essential." This maxim initiated the UN
Decade of the Disabled Person from 1983 to 1992. In its wake, the General
Assembly adopted the Standard Rules of the Equalization of Opportunities for
Persons with Disabilities. The GA battles actions that create social, economic,
cultural, educational and political barriers for people with disabilities.
2.4.4 Economic discussion
The Article 13 of the International Covenant on Economic, Social and Cultural
Rights ensures the right to free education at primary education and progressive
introduction of it at secondary and higher education as the right to education.
Since 1948, UNESCO recommends that Member States make free primary
education compulsory and universal.

3. Bloc positions
LEDCs are insisting that universal education is financially unattainable for them.
This position can be presented in a manner of persistence or compromise. A
resolution that proposes transnational aid and features realistic options for LEDCs
should be on the agenda for that bloc.
Moreover, the United States, Israel, Iran, Afghanistan continue to defend and justify
statistics
on
their
educational
programs
that
point
to
imminent
discrimination/segregation.
Countries with religious legislation defend discriminatory policies regarding
exclusion of certain religious groups. These countries are reluctant to address their
actions. Especially the Middle East has evaded multiple attempts to ameliorate the
state of their exclusionary education systems.
China has been especially defensive in its policies regarding regional segregation,
has been especially cooperative in other objectives regarding education.

4. Points a resolution should address
●

Economically justifiable framework for LEDCs

●

Inclusion methods for special needs students

●

Resource and human resource provision

●

Raise of awareness and societal support
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●

Organizational aid

●

Social framework for countries with general discriminatory concerns

●

Framework that sets goals for universally accessible higher education

●

Global, transnational efforts and aid

●

Addressing infrastructural concerns

5. Further reading
●

Convention on the Rights of Persons with Disabilities

●

List of countries by women's average years in school

●

Gender and education

●

Right to education

●

Project Exploration

●

Society for Promotion of Female Education in the East

●

Disability discrimination act

●

Disability studies

●

Diseases of poverty

●

Invisible disability

●

List of disability rights organizations

●

Special education

●

World report on disability

●

Convention against Discrimination in Education
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